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This master thesis explores the integration of Artificial Intelligence (AI) tools in classroom practices within the The British School of Kosovo, focusing on how teachers and students perceive and utilize these tools. Using a mixed method approach, the study combines students’ questionnaires (n=40), teacher interviews (n=21), and classroom observations (n=4) to provide a multifaceted view of AI’s impact on teaching and learning. The findings show that students, mostly fifth graders, demonstrate higher confidence and engagement with Ai tools compared to fourth graders. AI tools such as ChatGPT, Kahoot, Quizlet and Canva AI were the most widely used AI tools which teachers used for lesson planning, assessment, creativity and student participation. Teachers consistently described AI as time saving and an innovative tool though they also emphasized the challenges AI came with mostly related to infrastructure, subscription fees, ethical concerns etc. Observations further confirmed that AI driven lessons increased student engagement and collaboration. Both teachers and students acknowledged the need for guidance and training all to ensure appropriate and balanced AI usage. The discussion situates these findings within current literature, highlighting that successful AI integration depends quite heavily on teacher participation, professional development and institutional support. The study concludes that AI holds significant promise in enhancing pedagogy, but its effectiveness relies on thoughtful application rather than substituting human teaching. Recommendations include improved infrastructure, formal teacher training in AI literacy, and a balanced approach between teachers and AI.. By combining student, teacher and observational perspectives, this thesis contributes practical insights into AI’s role in K-5 education and provides a foundation for future research.

Keywords: Teacher Perceptions, Artificial Intelligence, Educational Technology, Kosovo, Student Engagement.



[bookmark: _Toc209534865]Abstrakt

Kjo tezë masteri shqyrton integrimin e inteligjencës artificiale (IA) në praktikat klasore ne shkollen The British School of Kosovo, duke u përqendruar ne mënyrën se si mësuesit dhe nxënësit I përceptojnë dhe përdorin këto mjete. Duke përdorur një qasje me metoda të kombinuara, studimi perdor pyetësorët e studentëve (n=40), intervistat e mësueseve (n=21) dhe vëzhgimet në klasë (n=4) për të ofruar një pamje shumëplanëshe të ndikimit të IA-së në mësimdhënie dhe të nxënit. Gjetjet tregojnë se studentët, kryesisht nënesit e klasës së pestë, demonstrojnë besim dhe angazhim më të lartë me IA krahasuar me nxënesit e klasës së katërt. Mjetet e inteligjencës aritificiale si ChatHPT, Kahoot, Quizlet, Canva AI ishin mjetet më të përdorura të inteligjencës artificiale që mësuesit përdoren për planifikimin e mësimit, vlerësimin, kreativitetin dhe angazhimin e nxënësve. Mësueset vazhdimisht e përshkruanin IA-në sin je mjet inovativ që kursente kohë, megjithëse theksuan gjithashtu dhe sfidat qe IA kishte, kryesisht nV lidhje me infrastrukturën, tarifat e abonimeve, shqetsimet etike etj. Vëzhgimet konfirmuan më tej se mësimet e drejtuara nga IA rritën angazhimin dhe bashkëpunimin e nxënësve. Si mësueset ashtu edhe nxënesit pranuan nevojën për udhvzime dhe trajnime, te gjitha për të siguruar përdorimin e duhur dhe të ekuilibruar të IA-së. Diskutimi I vendos këto gjetje Brenda literaturës aktuale, duke theksuar se integrimi I suksesshëm IA-së varet shumë nga pjesëmarrja e mësueseve, zhvillimi professional dhe mbështetja institucionale. Studimi arrin në përfundimin se IA ka premtime të konsiderueshme në përmirsimin e pedagogjisë, por efektiviteti I saj mbështetet në zbatimin e menduar mire në vend qe të zëvendësojë mësimdhënien njerëzore. Rekomandimet përfshijnë infrastructure të përmirësuar, trajnime për mësueset lidhur me IA-në dhe një qasje të ekulibruar midis mësueseve dhe IA-së. Suke kombinuar prespektivat e nxënësve, mësuesve dhe vëzhgimeve, kjo tezë kontribon në njohuri praktike mbi rolin e IA-së në arsimin parafillor dhe fillor, dhe ofron një bazë për kërkime te ardhshme.

Fjalë kyçe: Perceptimet e mësuesve, Inteligjenca artificiale, Teknologjia arsimore, Kosova, Angazhimi I nxënësve.
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The rapid evolution of artificial intelligence, known as AI, has had a significant impact on a number of sectors including education. As AI tools become increasingly integrated into our classrooms, there is a growing need to understand how such technologies reshape today’s teaching and learning processes. This master thesis investigates the use of AI tools within the private school context, focusing specifically on The British School of Kosovo. By examining the usage and impact of AI assisted learning, this study aims to contribute to the broader discourse on technology enhanced pedagogy, especially since this topic has boosted in recent years, and will look at the implications for educators and learners.
This thesis explores how teachers incorporate AI tools into their daily teaching practices while also addressing the extent, challenges, purposes and attitudes related with AI integration in classrooms. With the expansion of those AI based digital platforms, we need to evaluate not only how these tools are used but also how they influence teaching methodologies, teaching dynamics and student outcomes.
Additionally, as educational institutions face pressure to adapt to the innovative technologies, understanding how this new technology works and interacts with existing curricula and pedagogical philosophies becomes essential. The British School of Kosovo, as a forward thinking educational institution which has opened their doors for many, presents a very valuable case for examining these dynamics. 
This research aims to bridge the theoretical insights with practical implementations, all while offering recommendations for local schools but also expanding this landscape into similar institutions, private or public. This study Is based in the belief that effective AI implementation requires a teacher centred approach, meaning that it takes into consideration teacher’s thoughts and opinions, their experiences in order to shape how technology is used in the classroom. This study also recognizes that AI can offer personalization and efficiency but it also raises issues when it comes to using this new technology.
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· To examine the extents which AI tools are employed in the context of classroom teaching on a daily basis
· To explore and examine the attitudes, perceptions, and experiences of The British School of Kosovo teachers with regard to AI tools
· To identify the challenges and enablers that teachers in The British School of Kosovo face in adopting AI tools
· To comprehend the pedagogical value ascribed by The British School of Kosovo teachers to AI-assisted learning
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· To document the types of AI tools currently employed by teachers in The British School of Kosovo
· To address the frequency and purpose of AI tools usage across a range of subjects and levels in The British School of Kosovo
· To evaluate the level of preparedness and confidence of teachers in The British School of Kosovo in using AI technology
· To explore the impact of Artificial Intelligence tools on teaching methodologies, student assessment, and learning personalization
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· To what extent are AI tools integrated into The British School of Kosovo classroom practices by teachers?
· What types of AI tools are most commonly used and for what purposes?
· What are the main barriers and facilitators to using AI tools in The British School of Kosovo?
· How does the use of AI tools impact lesson planning, assessment, and student engagement in The British School of Kosovo?
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· Teachers who have received training in AI tools are more likely to integrate them regularly in the classroom practices
· Positive teacher attitudes towards AI correlated with increased usage of such tools
· The use of AI tools leads to perceived improvement in students’ engagement and personalized learning
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This research design uses a mixed-methods approach, combining both quantitative and qualitative data collection and analysis techniques to explore the integration of AI tools in classroom practices. This choice reflects the complex and multifaceted nature of educational research, especially when looking into how technology interacts with pedagogical strategies, student behaviour, teacher behaviours, etc. By utilizing both qualitative and quantitative data, this study aims to obtain a deeper understanding of AI usage in school context.
The quantitative component, comprised of structured student questionnaires was designed to measure insights regarding the frequency, type and perceived impact of AI tools used in the classroom. This data offers a broad overview of student experiences with AI and it allows us to recognise patterns across a larger sample. On the other hand the qualitative approach include semi-structure interviews and classroom observations. These techniques provide a rich and detailed narrative that shed light on teachers attitudes, challenges and decision making processes when it comes to AI tool integration. Through these qualitative methods we will understand how and why such things occur.
The combination of these two approaches helps enhance the validity and reliability of the study’s findings. By comparing and contrasting results from student gathered data, interviews with teachers, and observation notes, the research can identify consistencies between perception and practice. 
For example, if a teacher reports frequent use of AI for assessment and this data was gathered through classroom observations, then this strengthens the credibility of the data. 
This approach aligns with this study’s evaluative and exploratory aims, it also mirrors the complexity of contemporary classrooms where human and technology continuously interact.
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The study was conducted at The British School of Kosovo (BSK), a private educational institution that integrates international curricula with a focus on English language instruction and digital learning. The school has been gradually introducing AI based educational tools to support personalized learning, assessment, and curriculum delivery. The school offers a unique case study due to its bilingual instructional environment (Albanian and English), access to digital infrastructure, and multicultural teaching staff.
This context allowed for the exploration of how AI is used in a modern, well-resourced educational setting, while also highlighting the challenges related to language, training and adaptation.
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The quantitative component of this study involved 40 students, 20 from Grade 4 and 20 from Grade 5. Students were selected because they represent the younger spectrum of the K-12 educational system, where the implementation of AI tools is still emerging and pedagogically experimental. These age groups also represent a formative stage in students’ digital and cognitive development, making their interaction with AI tools particularly relevant.
The selection was not random but purposeful focusing on grades where English is taught regularly and AI tools are increasingly being introduced.
Gender distribution was mixed, but no specific data was collected regarding the exact number of male and female participants, in order to maintain focus on AI exposure and not demographic stratification.
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The qualitative component included 21 teachers, all of whom were female as there are no male teachers in the K-5, aged between 22 and 30, and currently teaching at The British School of Kosovo. These participants were purposefully selected based on their engagement with AI tools as part of their teaching duties. All the participants has at least one year of teaching experience and were working in various departments including English, Maths, Albanian etc. 
Teachers were chosen for the interviews based on their access to digital tools, willingness to participate and relevance to research objectives.
The sample included both English and Albanian speaking educators which enriched the linguistic and cultural dynamics of the study.
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The study employed three complementary data collection instruments: student questionnaires, semi-structured interviews and classroom observations.
A structured close-ended questionnaire was designed to collect quantitative data on students’ awareness, experience, and perceptions of AI tools in the classroom.
The questionnaire consisted of 10 questions, divided into a few categories such as frequency of AI use, tool familiarity, perceived learning benefits, confidence in use, and preferences for future AI integration. The questionnaire was distributed in English only, during English language classes, ensuring that the learning context matched the survey content.
A 5-point Likert scale was used for the questions, multiple choice formats were used for behaviour and preference based questions. Teachers supervised the distribution and completion of the questionnaire to ensure clarity and support.
Sample Questions Included:
1. “How often do you use AI tools at school?”
2. “Ai tools help teachers understand how I learn best.”
3. “Would you like your school to use AI more often?”
The responses were collected anonymously to encourage honest and unbiased feedback.
To complement the quantitative findings, semi-structured interviews were conducted with 21 teachers. This method was selected for its flexibility, allowing interviewers to follow up on interesting responses while ensuring consistency across interviews.
Interviews lasted between 25-30 minutes, depending on the depth of the responses and language needs of the participants.
They were conducted in English or Albanian, depending on the teacher’s preference. Questions were created to cover a wide range of topics such as AI tool types and frequency of use, pedagogical integration, student engagement and impact, etc.
Examples of Interview Questions

1. “How has the use of AI tools influenced the way you plan and deliver your lessons?”
2. ”What are the main challenges or difficulties you have faced when using AI tools in your classroom?”

To provide a real view of AI tool integration, four classroom observations were carried out. This method helped validate self-reported data and provided insights into how teachers and students interact with AI tools during live instruction.
Observations were conducted in different subject areas and grades 4 and 5.
Each observation lasted approximately 40-45 minutes.
A checklist was created to help us focus on:
1. Types of AI tools
2. Nature of teacher-student and student-tool interaction
3. Alignment of AI use with lessons objectives and student outcomes
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This study of AI tool integration in the private school “The British School of Kosovo” has yielded several key insights. AI tools are already present in this private institutions classrooms and are perceived positively by both students and teachers. 
Quantitative data showed that most upper primary students had experiences with AI in school, 70% of them reported having used AI tools, and the majority of students agreed that tools made learning more enjoyable and effective. Teachers similarly reported that they used AI platforms regularly. Tools such as ChatGPT, Canva AI and Kahoot made lesson planning routines easier, cut back times on creative ideas and tailored worksheets to students’ different needs. These alignments between student familiarity and teacher practice suggest that AI is beginning to be a part of the curriculum rather than remaining an occasional novelty.
The findings highlight the pedagogical benefits of AI. Teachers consistently stated that AI cut back time and expanded their creative field possibilities for lesson design. Observations confirmed that the AI driven tools used by teacher in the classrooms, the activities created using AI, engaged students greatly. They showed enthusiasm and teachers noted improvements in student confidence and motivation when AI tools were used thoughtfully and were monitored by the teacher. This suggest AI can support personalized learning and contribute to pedagogical goals that teachers set within their classroom.
This study also identified the important challenges and limitations. Despite the frequent usage teachers encountered practical barriers. Technical infrastructure, although, evident in every classroom at this school, was not always reliable. Content generated by AI sometimes required careful overlooking for accuracy and appropriateness. Social and cultural factors also played a role. Teachers who has no prior experience or training when it came to using AI often felt hesitant, with some colleagues also resisted the change. These issues showed that the integration was uneven across teachers and students. The students also showed differences. Fourth graders were less sure about AI tools and were less confident when it came to using them in contrast with the fifth graders. This showed that age and exposure can dictate the students’ readiness for AI learning.

These findings address the research questions and hypothesis directly. 
The extent of AI integration was moderate, most teachers use AI tools regularly for planning and engagement of the students, meanwhile student usage remain infrequent and often supervised. The types of tools varied. Tools like ChatGPT, quiz/game dominating platforms, were used in the classroom for a number of reasons. Barriers included technical constrains, lack of training and concerns when it comes to the generated content. The data support the hypothesis that positive teacher attitudes correlate with more AI usage. The teachers who were enthusiastic about technology, indeed experimented more with it. The hypothesis that training would increase usage could not be fully tested since most teachers had no formal training, but they expresses that more training would boost their confidence and use. Finally, both students and teachers reported positive feedback due to the use of AI, enhancing and supporting the hypothesis that AI can enhance student engagement and personalized learning.
Although the data was positive and in favour of AI, there were challenges and limitations within this study. We focused on one single private institutions and focused on two groups of students, Grade 4 and 5. All teacher interviews were female and relatively quite young, so gender and experience effects were not explored. The student questionnaire relied on self-reported usage which could be under estimated. Observations were limited to only four classrooms and this could not capture every classroom dynamic. The study measures perceptions, usage patterns and engagements meaning it does not focus on the learning outcomes. Future researchers should expand the number of schools, students, grade levels and also different genders for teachers and start to measure the learning outcomes.
In conclusion, this thesis demonstrates that AI tools are finding a place in K-5 education at the British School of Kosovo, generally positive interactions among users. The main message is one of both promise and caution. AI can make lessons more engaging and free teachers to focus on higher order tasks but successful integration hinges on teacher preparation, school support and thoughtful pedagogy. 
From an educational policy perspective the implications are clear, institutions should invest in reliable technology and integrate AI literacy into professional development. The study’s recommendations for enhanced teacher training and school comparisons set an agenda for future work. By bridging theoretical insights with classroom practice, the research contributes to a nuanced understanding of how AI tool can be harnessed in education and what tools are needed to make this integration truly beneficial for the students.
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